French 801:Theory, Research, and Application in Communicative Language Teaching

Fall 2003

T 9:30 ­11:18
5 Credit Hours
Instructor: Professor Wynne Wong (wong.240@osu.edu)
This course examines theory and research that underlie contemporary approaches to communicative language teaching and includes work with the development of materials and activities for the classroom. The first part of the course is a two-week workshop that precedes the start of Autumn Quarter. The second part is a seminar that meets once a week during the quarter. 

Course Goals:

1. To have a working knowledge of theory and research that explain and support how adults acquire a second language.

2. To be able to critically evaluate existing teaching practices and materials based on that working knowledge of theory and research.

3. To develop teaching materials for the classroom that are informed by theory and research in second language acquisition.

4. To be able to explain and support the instructional program used in this department. In other words, not only do you need to know what to do, you also need to understand why.

Course Evaluation:

	GTA workshop

Participation

Internet assignments

Portfolio assignments

Classroom observation projects (2)

Take-home midterm exam

Final Video project

TOTAL


	25%

10%

15%

10%

10%

15%

15%

100%




Required Text:

Lee, J.F. & VanPatten, B. (2003). Making communicative language teaching happen, 2/e. New York: McGraw Hill.

Required Readings on Reserve:

Ballman, T.L. (1998). From teacher­centered to learner­centered: Guidelines for sequencing and presenting elements of a FL lesson. In Harper, Lively & Williams (Eds.), The coming of age of the profession (pp. 97­111). Boston: Heinle. 

VanPatten, B. (2003). From input to output: A teacher’s guide to second language acquisition. New York: McGraw Hill (Chapter 5)

Wong, W. (2002). Linking form and meaning: Processing Instruction. The French Review, 76, 236-264.

Additional Recommended Readings:
Dubin, F., Esky, D.E., & Grave, W. (Eds). (1986). Teaching second language reading for academic purposes. MA: Addison-Wesley. 

Hadley, A. (2001). Teaching language in context (Third Edition). Boston: Heinle & Heinle. 

Larsen-Freeman, D. & Long, M. (1991). An introduction to second language acquisition research. New York: Longman.

Long, M. (1983). Native-speaker/non-native speaker conversation and the negotiation of comprehensible input. Applied Linguistics, 4, 126-141.

Lyster, R. (1998). Negotiation of form, recasts, and explicit correction in relation to error types and learner repair in immersion classrooms. Language Learning, 48, 183-218.

Lyster, R., & Ranta, L. (1997). Corrective feedback and learner uptake: Negotiation of form in communicative classrooms. Studies in Second Language Acquisition, 19, 37-66.

Richards, J.C. & Rodgers, T.S. (2001). Approaches and methods in language teaching (Second Edition).  Cambridge: Cambridge University Press.

Rost, M. (1990). Listening in language learning. London: Longman.

Savignon, S. (1997). Communicative competence: Theory and classroom practice. New York: McGraw Hill.

Swain, M. (1985). Communicative competence: some roles of comprehensible input and comprehensible output in its development. In Gass, S.M. & Madden, C.D. (Eds.), Input in second language acquisition (pp. 235­253). Rowley, MA: Newbury House.

Swain, M. (1998). Focus on form through conscious reflection. In C. Doughty & J. Williams (Eds.), Focus on form in classroom second language acquisition (pp. 64­81). Cambridge: Cambridge University Press.

VanPatten, B. (1996). Input processing and grammar instruction: Theory and research. Norwood, NJ: Ablex.

VanPatten. B. (2000). Thirty years of input or intake, the neglected sibling. In Bonnie Swierzbin et al. (Eds), Social and cognitive factors in second language acquisition (pp. 287-311). Somerville, MA: Cascadilla Press.

VanPatten, B. (2002). Processing instruction: An update. Language Learning, 52, 755-803.

*VanPatten, B., & Wong, W. (2003). Processing instruction and the faire causatif  in French: A Replication. In B. VanPatten (Ed.), Processing Instruction: Theory, research and commentary (pages forthcoming). Mahwah, NJ: Lawrence Earlbaum.

Wong, W. (2001). Modality and attention to meaning and form in the input. Studies in Second Language Acquisition, 23, 345-368.

*Wong, W. (2003a). The nature of Processing Instruction. In B. VanPatten (Ed.), Processing Instruction: Theory, research and commentary (pages forthcoming). Mahwah, NJ: Lawrence Earlbaum.

*Wong, W. (2003b). “Processing Instruction in French: The roles of explicit information and structured input. In B. VanPatten (Ed.), Processing Instruction: Theory, research and commentary (pages forthcoming). Mahwah, NJ: Lawrence Earlbaum.

*Wong, W. (2004). Input enhancement: Theory, research and the classroom. New York: McGraw Hill.

* Wong, W., & VanPatten, B. (in press). The evidence is IN: Drills are OUT. Foreign Language Annals.

* Not yet in print. Please ask Professor Wong for manuscript.

PARTICIPATION

If you are absent, you are responsible for contacting other classmates to obtain any missed information.

No late work or make-up work will be considered without written documentation for your absence. Examples of written documentation may include: a doctor’s note, a note from the Student Health Center, or a letter from the Dean of your college.

Your participation grade will be based on the criteria listed below. To increase your opportunities to participate in class, you must complete all readings and applicable homework assignments before every class meeting.

Outstanding (A- - A)

· always arrives for class on time

· is always an active listener

· is always active during class discussion

· always contributes actively during group activities

· homework always on time

Good - Very Good (B- - B+)

· almost always arrives for class on time

· is almost always an active listener

· is almost always active during class discussion

· almost always contributes actively during group activities

· homework sometimes late

Average ( C- - C+ )

· sometimes arrives late for class

· is sometimes an active listener

· is sometimes active during class discussion

· sometimes contributes actively during group activities

· homework often late

Unacceptable (D- E)

· seldom arrives for class on time

· is seldom an active listener

· is seldom active during class discussion

· seldom contributes actively during group activities

· homework usually late

INTERNET ASSIGNMENTS: There are three types of internet assignments: (1) Test Yourself, (2) Definitions, and (3) Think About It questions. You may access these assignments at the website: www.mhhe.com/mclth2
You must complete and submit online to your instructor ALL the Test Yourself and Definitions portions BEFORE coming to class (due dates are specified in your syllabus). For the Think About It questions, you are to choose ONE out of three questions to answer. You must  answer and submit online to your instructor the Think About It question(s) by the Friday following the class lecture (see syllabus for due dates). 

PORTFOLIO ASSIGNMENTS:

You have three portfolio assignments. All portfolio assignments must be typed and turned in by due dates.

#1  Information Exchange Activity (Lee & VP pg. 73) (due Friday Oct. 31)
Create an information-gap task or a decision-making activity using two or three short texts as the information base. Be sure that the interaction among the learners is purposeful. 

#2 Structured Input Activities (due Friday Nov 21)

Following the guidelines from Lee & VanPatten (2003), create a referential type structured input activity and an affective type structured input activity for ONE grammatical form. One of the two activities should be written and the other aural. Be sure to specify the level of the learners, the grammatical form that is targeted in the two activities, and the processing problem that learners encounter when they try to process the grammatical item. You may want to review Wong (2002) for examples. 

Option: You may also take mechanical drills from any textbook and turn them into structured input activities for any one grammatical form.

#3 Teaching Philosophy (due Tuesday Dec 2)

Your teaching philosophy should be approximately 500 words (double-spaced typed) and should include the following components: your view of language and its role in the learner’s professional and personal life; your view of the language learning process; your view of the teacher’s role(s) in the classroom; your view of the learner’s role(s) in the language learning process. For examples of teaching philosophy statements, go to: http://www.acs.ohiostate.edu/education/ftad/portfolio/philosophy/
CLASSROOM OBSERVATION ACTIVITIES:

You are required to observe two first year language classes this quarter. One of these observations must be the demo class of the language that you teach (please see me if you have a schedule that conflicts with the demo class). Please let your colleagues know in advance that you will be visiting their class. Please DO NOT identify the instructor if the class is NOT the demo class. The first activity is due October 21st. You may hand in the second one any time you wish before the end of the quarter. Use the following as a guide to write up your observation report.

Class: 

Date:

1. What specific techniques did the instructor use to foster a positive classroom atmosphere?

2. How did the instructor provide meaning­bearing input to learners (e.g., giving directions in target language, telling learners a story, talking about herself/himself, watching a video segment, etc.)? Do you think the amount of meaning­bearing input was sufficient in this class? Can you think of situations where the instructor might have provided more input?

3. What techniques did the instructor use to make input more comprehensible?

4. Did the instructor use explicit information/explanations about language? If yes, how much of class time was devoted to this? Can you think of ways where the instructor could have avoided using explicit information?

5. Did you see evidence of clear communicative goals in this class? If yes, what were they? Did you see evidence of purposeful learning going on (i.e., learners doing something with the information they learned)? What new information or new knowledge did learners get at the end of the lesson that they didn’t have before? 

6. What techniques generated the most enthusiastic learner responses?

7. How did the instructor control the amount of time spent on a given activity?

8. Did the instructor use any time­saving techniques (e.g., passes back homework while students are doing group work, homework written on board before class starts, etc)

9. What did you observe that you would like to try in your own class?

10. Other comments?

FINAL VIDEO PROJECT: (Due December 9 at noon)

Your final project for this class will be a videotape of the class you are currently teaching. You should tape your class some time after your first observation and follow­up conference. Do this early. Do not wait till the last week of class. You are responsible for making arrangements to have a video camera and tripod reserved for the day that you want the taping to take place. You are also responsible for finding a classmate to tape your class. This should be done as soon as possible. The required components for this project are: (1) the videotape, cued to the right spot; (2) a detailed, typed lesson plan of that day’s lesson, including communication objectives (the lesson plan is to be written before your videotaping and not after), times for each segment, and pages from book covered in each lesson; and (3) a typed critique of your videotaped lesson. Please use the following questions as a guide for your critique:

1. What specific techniques did you use to foster a positive classroom atmosphere?

2. Did your learners have opportunities to receive lots of meaning­bearing input? How was input provided to the learners (e.g., giving directions in target language, telling learners a story, talking about herself/himself, watching a video segment, etc.)? Can you think of instances in your lesson where you could have provided even more input?

3. What techniques did you use to make input more comprehensible (e.g., context, visuals, paraphrasing, simplifying speech, etc)?

4. Were opportunities given to help learners make and strengthen form­meaning connections? Give some examples.

5. Were your activities properly contextualized?

6. Was language practice meaningful, communicative and purposeful? In other words, were learners given a purpose for learning the target material? Were they required to do something with the information they learned? Did they learn new information about the class or about the world that they didn’t know before engaging in your activities? 

7. Did you use explicit information to explain grammar? If yes, how much of class time was devoted to this? Can you think of ways where you could have avoided using explicit information?

8. Did you use English in this class? If yes, explain the context in which English was used. Do you think English could have been avoided?

9. Did you vary tasks to respond to different learner needs and preferences?

10. Was their an appropriate balance of whole group and small group activities?

11. Was there an appropriate balance of teacher talk and student talk? Can you think of ways where you could have made certain activities more student­centered?

12. Were your instructions clear to learners? Did learners always have a clear idea of what was expected of them?

13. Did you provide authentic materials to your learners?

14. Was technology used appropriately and efficiently?

15. Was there proper sequencing and smooth transitions between activities?

16. Did you manage class time well? Did any of your activities take too long?

17. How did you provide feedback or error correction to your learners? How did your learners respond to feedback?

18. Other observations?

19. What would you say are the main strengths and weaknesses of your lesson?

20. After one quarter of teaching at OSU, what would you say are your overall main strengths as a teacher? In what areas do you think you still need to make some improvements?

ACADEMIC INTEGRITY STATEMENT 
Students enrolled in courses at The Ohio State University are expected to adhere to the highest standards of academic conduct. The Instructor will be alert to any kind of inappropriate conduct in the course. Suspicion of misconduct will be handled by official rules and policies of OSU. 

Penalties for cheating or plagiarism may result in a failing grade in the course or expulsion from the university. The Department will abide by the decisions of the Academic Misconduct Committee. 

In its classrooms, the Department of French and Italian maintains a positive learning environment free from all harmful forms of Discrimination.  You are expected to adhere to this policy. 


SYLLABUS

	WEEK ONE: September 30
	Suggested Additional Readings:

	Introduction to Course Goals

Second Acquisition Research Theory, Research and    Real World Teaching

Examining Beliefs About Language Learning 

Readings/Assignments for next class:

1. Lee & VanPatten (2003) Orologue & Chapter 1

2. Ballman (1998) (on reserve)

3. Internet Activities for Ch 1
	Richards & Rodgers (2001) – Chapters 1, 2 & 14

Wong (2004) Ch 2


Test Yourself and Definitions for Ch. 1 due Oct. 6

	WEEK TWO: October 7
	Suggested Additional Readings:

	From Atlas and Audiolingualism to Acquisition (Ch 1)

· The Atlas Complex

· Second Language Acquisition: Some Givens

Readings/Assignments for next class:

1. L & VP (2003) Chapter 2

2. Internet Activities for Ch 2
	


Think About It question for Ch 1 due Friday Oct. 10

Test Yourself and Definitions for Ch. 2 due Oct. 13

	WEEK THREE: October 14
	Suggested Additional Readings:

	Working with Input (Ch 2)

· What Is Good Input?

· Input and the Classroom

· Input and Vocabulary

Readings/Assignments for next class:
1. L & VP (2003) Chapter 3 

2. Internet Activities for Ch 3

3. First classroom observation due next week
	1. Larsen-Freeman & Long (1991): Chapter 5

2. VanPatten (2000)

3. Wong (2004) Chapter 3




Think About It question for Ch 2 due Friday Oct. 17.

Test Yourself and Definitions for Ch 3 due Oct 20.

	WEEK FOUR: October 21
	Suggested Additional Readings:

	Communicating in the Classroom (Ch 3)

· Learning to Communicate

· Communication and Communicative Language Ability

· Purposes of Communication

· Classroom Discourse

· Classroom Communication as Information Exchange

· Negotiating Meaning

· Relieving Atlas: When Tasks Dictate Roles

To hand in today: First Class Observation Activity

Readings/Assignments for next class:
1. L & VP (2003) Chapters 4 & 6

2. Internet Activities for Ch 4 & 6
	Savignon (1997)


Think About It question for Ch 3 due Friday Oct. 24.

Test Yourself and Definitions for Chapters 4 & 6 due Oct 27.

	WEEK FIVE: October 28
	Suggested Additional Readings:

	Building Toward a Proficiency Goal (Ch 4)

· On Lesson Goals

· Rethinking Lesson Goals: Information Exchange Tasks as Lesson Objectives

· Activities and Classhour Goals

· Work Outside of Class

Issues in Learning and Teaching Grammar (Ch 6)

· A First Thought

· Some (Mis)Conceptions

· The Limited Effects of Instruction

· Input and Traditional Instruction

Readings/Assignments for next class:

1. L & VP (2003) Chapter 7

2. Wong (2002) (on reserve)

3. Internet Activities for Ch 7
	Wong & VanPatten (in press)


Think About It questions for Chapters 4 & 6 due Friday Oct. 31

Portfolio Activity #1 (Information Exchanges Task) due Friday Oct. 31

Test Yourself and Definitions for Ch 7 due Nov. 3.

	WEEK SIX: November 4
	Suggested Additional Readings:

	Processing Instruction and Structured Input (Ch 7)

· Input Processing

· Rethinking Grammar Instruction: Structured Input 

· Guidelines for Developing Structured Input Activities

· Types of Activities for Structured Input

Readings/Assignments for next class:
1. L & VP (2003) Chapter 8

2. Internet Activities for Ch 8

Take home midterm distributed
	1. VanPatten (1996): Chapters 1-3

2. VanPatten (2002)

3. VanPatten & Wong (2003)

4. Wong (2003 a & b)

5. Wong (2004) Ch 6


Think About It question for Ch 7 due Friday Nov 7

	WEEK SEVEN: November 11

	Veterans Day – No Classes




TAKE-HOME MIDTERM DUE FRIDAY NOVEMBER 14 AT NOON

Test Yourself and Definitions for Ch 8 due Nov. 17.

	WEEK EIGHT: November 18
	Suggested Additional Readings:

	Structured Output: A Focus on Form in Language Production (Ch 8)

· Why “Output”?

· Traditional Approaches to Form-Focused Output

· Structured Output: Form with Meaning

· Paradigms Revisited

· Vocabulary and Output

Readings/Assignments for next class:
1. L & VP (2003) Chapters 10 & 11

2. Internet Activities for Chapters 10 & 11
	 Swain (1985, 1998)


Think About It question for Ch 8 due Friday Nov 21

Portfolio Activity #2 (Structured Input) due Friday Nov 21

Quiz Yourself and Definitions for Chapters 10 & 11 due Nov. 24.

	WEEK NINE: November 25
	Suggested Additional Readings:

	Listening Comprehension (Ch 10)

· Listening as a Psycholinguistic Process

· Listening as Communication

· Listening in the Second Language Classroom

· Listening in the Language Laboratory

· Getting Ready to Listen

· Listening and Culture

Comprehending Written Language (Ch 11)

· Preliminary Considerations in Second Language Reading

· How Readers Contribute to Comprehension

· The Effects of Text on Reading Comprehension

· Interactive Models of Reading

· Reading and Language Development

· Personalizing the Content of a Text

· Reading and Culture

Readings/Assignments for next class:
1. VanPatten (2003) Ch 5 (on reserve)


	1. Dubin et al. (1986): Chapters 1,2,5 & 6

2. Wong (2001)

3. Rost (1990)




Think About It questions for Chapters 10 & 11 due Friday Nov 28.

	WEEK TEN: December 2
	Suggested Additional Readings:

	Wrap up: Examining some frequently asked questions

To hand in today: Portfolio Activity #3: Teaching Philosophy


	


	WEEK ELEVEN: Finals Week
	Suggested Additional Readings:

	Video projects due December 9 at noon.
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